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ary Bacon’s journey from the projects in the South and tenements in the
Northeast to the role of consultant was a varied and exciting one that makes
her uniquely prepared both personally and professionally to address issues
related to the closing the achievement gap between those who are racially, ethnically and
culturally different as well as those who come from the culture of poverty. Educated in
elementary and secondary parochial schools in New Orleans and Harlem, she earned a BA in
Secondary Education from Fordham University, majoring in Spanish and French, becoming
the first one in her family to graduate from elementary school. Graduate education was at
Stanford University where she earned an MA in Guidance and Counseling and a Ph.D. in Social Psychology. Postgraduate work at
San Jose State University in Educational Administration and in Special Education Administration at San Francisco State
University rounded out her educational preparation for the themes that would shape her life’s work.

M

An experienced teacher, university instructor, counselor, psychologist and school administrator in a variety of educational
institutions, Dr. Bacon has also served as a Probation Oﬃcer in juvenile halls and community-based programs, ending her career in
juvenile justice as a Field Deputy in the California State Attorney’s oﬃce. For the past two decades, she has conducted keynote
addresses and seminars for hundreds of thousands of educators throughout the country and internationally primarily related to
serving the most challenged and challenging youth and families in our educational systems. Her ﬁrm, Images of a Culture, has
served as a consultant to major school districts on the East and West Coasts in implementing multi-year contracts focused on
deconstructing negative beliefs about, attitudes toward and expectations of those who are challenged in the educational system and
providing strategies for fostering institutional change to ensure equity and equal access to educational opportunities for all.
Dr. Bacon’s wide range of personal and professional experiences provided a wealth of experiences that has contributed to her
lifelong fascination with working with multicultural populations and experiencing the world from the
perspectives of those who bring the rich cultural diversity that characterizes the American
experience. She has worked with Puerto Rican and other Latino youth and families on the
Lower East Side of New York, with the National Conference of Christians and Jews
throughout New York City, with Mexican and other Hispanic youth in Southern
California, and with African American children and families in urban and suburban
communities throughout the country. In addition, Dr. Bacon has held leadership
positions in one of the most advantaged communities in Northern California, lived with
families in Spanish-speaking countries, traveled extensively throughout the world, variety
of experiences that all have shaped her unique appreciation of diﬀerence that resonates
with audiences to which she presents.
Just as important, Dr. Bacon is a parent who has managed to maintain a refreshing sense
of humor while addressing the challenges of functioning in a culturally pluralistic society.
In her personal and professional life, it is clear that each of the threads of her varied
background has contributed to her message of strong advocacy for those whose
perspectives and strengths oen go unrecognized within the environments in which they
must function.

Sample Presentation Abstracts
e presentation titles noted below are samples of topics routinely selected by various groups throughout the country.
Content may be altered to ﬁt the particular theme of the event and the nature of the audience to which the presentation
will be provided. Topics may be combined and also adjusted for keynote address of 60-90 minutes in duration as well as
interactive seminars of one hour to a full day.

Keynote Addresses
• Trends, Like Horses are Easier to Ride in the Direction ey Are Going:
Educational Leadership for a Pluralistic Society
• Deconstructing Negative Beliefs, Attitudes and Expectations:
Achieving Equity in the Context of Excellence for All
• Ordinary People Doing Extraordinary ings:
Culturally Relevant and Responsive Educational Service Delivery
• No Malice Required:
Culturally Relevant and Responsive Strategies for Closing the Achievement Gap

Seminar Sessions
• We Need To Be e Change We Want :
A Conversation with the Presenter
• em at Gots the Gold, Makes the Rules :
Building Fences Around e Mountaintop Instead of Ambulances in the Valley
• You Don’t Tame e Angr y Lion and Leave the Jungle Unchanged:
Culturally Relevant Behavior Management Strategies
• Ever y Shut-eye Ain’t Sleep:
Families as Equal Status Partners in the Educational process
• ¡Sí Se Puede!:
Bilingual-Bicultural Approaches to Achieving Educational Equity
• Opportunities Denied : Promises Not Kept :
Reclaiming African American Youth

For further information or to inquire about booking Dr. Bacon for an
engagement, please contact her at one of the numbers that follow:
E-Mail: Mbacon6538@aol.com
(650) 342-0621 (Message) • (650) 218-7700 (C) • (650) 281-9445 (C)

Presentation Abstract
You Don’t Tame The Angry Lion and Leave the Jungle Unchanged:
Culturally Relevant Behavior Management Strategies
Although no set of characteristics describe everyone in a particular group, typically those
who come from the culture of privilege and those who come from the culture of
disadvantage experience very different realities that can shape how they may approach
the environments in which they must survive/thrive. It is essential that we understand the
difference between those who are defiant and oppositional as opposed to those who have
been systematically victimized by the world they inherited. Many of these young people
often experience numerous assaults to their self- esteem as they interact with societal
institutions, often as a result of the efforts of well-meaning and caring individuals who
are merely willing participants in a flawed system that treats all behaviors similarly
irrespective of the underlying causes that created them.
In the educational system and in society at large, success is much more determined by
one’s ability to play the game” as it is by one’s innate ability. This interactive session
focuses on the skills we can provide to young people to help them face the challenges of
a world that sometimes give them more messages about their inadequacies than their
ability to conquer any obstacles they face. Participants will explore strategies for
working with challenging and challenged clients with a particular emphasis on those who
present school adjustment problems. Using a philosophy of inclusion rather than of
exclusion, educators should emphasize individual, classroom and systemic issues as well
as structures that emphasize preventive rather than punitive strategies for decreasing
powerlessness and minimizing dysfunctional, disruptive or socially unacceptable
behavior.
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The World from the Perspective of
African-American Males
Beyond the Deficit Model
The Culturally Different:
An All-Inclusive Definition:
…That group of people whose way of being
is different from that which
the traditional environment rewards…
“When you come to comfort the disturbed,
you often disturb the comfortable.
If you truly advocate for those who don’t fit in the system,
you must be making those who are satisfied
with the way things are, uncomfortable…
African American Students and Emotional Disturbance
Engaging in Courageous Conversations
Focus: African American Students and Families
As you reflect on your experiences with African American students and families, what
characteristics about some of them and their interactions with school personnel do you
believe contribute to their disproportionate representation in special education as
emotionally disturbed?
Focus: District Policies/Procedures/Practices
As you reflect on district policies, the manner in which we implement those policies and
the customary practices in which we engage on a regular basis in handling challenging
behaviors, identify how the institutional may contribute to the overrepresentation of
African American students in the disciplinary system or with special education
designations.
Focus: Educational Service Providers
Given the nature of the behaviors exhibited by many of African American students in the
school setting described previously, what are the characteristics as well as the practices of
educators (teachers, administrators, support staff, psychologists, mental health staff, etc.)
that may contribute to disproportionate referrals for disciplinary action or consideration
of ED?
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Emotional Disturbance: Disproportionate Representation as Normative
Identification of students with emotional disturbance is not a simple, clear-cut task since
many variables enter into the identification process. Any or a combination of the
behaviors listed below may characterize a student with an emotional disturbance, but may
also be exhibited by students in other disability categories.

Emotional Disturbance
Definition: Emotional disturbance, one of twelve disability categories specified under
IDEA, is defined as: “a condition exhibiting one or more of the following characteristics
over a long period of time and to a marked degree that adversely affects a child’s
educational performance:
(a) An inability to learn that cannot be explained by intellectual, sensory, or health factors
(b) An inability to build or maintain satisfactory interpersonal relationships with peers
and teachers.
(c) Inappropriate types of behavior or feelings under normal circumstances.
(d) A general pervasive mood of unhappiness or depression.
(e) A tendency to develop physical symptoms or fears associated with personal or school
problems.

Conduct Disorder
Definition: Conduct disorder is defined as a persistent pattern of anti-social, rule
breaking or aggressive behavior including defiance, fighting, bullying, disruptiveness,
exploitiveness, and disturbed relations with both peers and adults. Research suggests that
conduct disorder frequently co-occurs with attention deficit hyperactivity disorder
(ADHD), reading disabilities, anxiety disorders, and depression.
The literature suggests that there are no valid theoretical or empirical grounds for
differentiating between conduct disorders and other behavioral and emotional disorders
and that there are no reliable or socially validated instruments for making such a
distinction. Children with emotional disturbance may also be socially maladjusted, but to
receive services under IDEA, they must satisfy additional requirements. Since IDEA
excludes social maladjustment without emotional disturbance from the definition of
emotional disturbance, some State definitions and eligibility requirements serve to
exclude students with conduct disorders (Gonzalez, 1991). Alternatively, some research
has found that students with conduct disorder constituted the largest percentage of
students with emotional disturbance who were served in day schools and residential
schools
-3-

Emotional Disturbance and Conduct Disorders:
Disproportional Representation
In comparison with other students, both with and without disabilities, those identified
with emotional disturbance are more likely to be male, African American, and
economically disadvantaged. They are also more likely to live with one parent, in foster
care, or in another alternative living arrangement. These students’ presenting behavior,
as well as its intensity may be episodic, subject to change over time and may serve to
direct attention away from underlying issues such as depression. These variations in
behavior often result in students with emotional disturbance being blamed for disabilityrelated behavior and/or subject to negative reactions from their peers and teachers.
Conversely, African students are also disproportionately represented in the disciplinary
system, in informal exclusion from instruction as well as suspensions and expulsions, in
the penal system and all other aspects of society that are related to behavioral issues.
Student Advocacy: Cultural Mediators as Gatekeepers
• Promote vigilance about inappropriate identification or premature labeling
• Encourage oversight in the assessment process
• Rule out reasonable reactions/responses to environmental circumstances
• Offer professional development to general and special educators and to those who
participate in the assessment/identification process to increase their awareness and level
of competence in making the ED designation
• Ensure provisions for appropriate counseling and behavior support services for a
reasonable period of time
SYSTEMATIC MISEDUCTION
Of
African American Males
• External descriptors of their lives as excuses
• Refusal to share the power; focus on “blaming the victim”
• System that perpetuates an underclass
• Absence of culturally responsive interventions
• Emphasis on deficiencies rather than assets
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• Premature Exposure to Adult Influences
• Impact of Community Characteristics/Influences
• The Culture of Privilege as Normative
• Denigration of Alternative Cultural Norms
• Female-dominated Schools: A Cultural Mismatch
• Conflict in Societal/School Expectations
• Emphasis on Order and Control
• Education for Docility
• Future vs. Present Orientation

Conflict: A Natural and Predictable Outcome
of the
Challenge of Diversity
“The reasonable man adapts himself to the world.
The unreasonable man persists in adapting the world to himself.
All progress depends on the unreasonable one,
not the reasonable one…”
Often, the most challenging students can be transformed into partners in maintaining
order rather than the architects of disruption. If we focus on their reality first in defining
the most appropriate way to address their dysfunctional behavior in our world, it provides
a vehicle for sharing “power” and legitimacy rather than battling for it.

Challenging Behavior: An Opportunity to Teach
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Culturally Relevant and Responsive Educational Interventions
The Culturally Different:
Predictable Behavior Management Issues in a Pluralistic Environment
A Prevention Approach
Ø Those individuals whose behavioral styles are different from those that are
traditionally rewarded by the system exhibit a variety of characteristics that
should be taken into consideration in the implementation of any behavior
management plan. Those who come from the culture of the oppressed, the culture
of poverty, or who have a history of behavioral conflicts within the system require
even greater sensitivity to ensure that our approaches are in fact culturally
relevant and take into consideration their history of interaction with the system.
Possible Characteristics:
* Past history/experiences have shaped this group’s response to the present environment;
their behaviors may be natural in the world to which they’re accustomed.
* Those who have been oppressed expect the system to be unfair and are quick to label
inconsistencies as a lack of fairness.
* The culturally different are often more keenly aware of the subtleties in the behaviors
of others and are very perceptive and sensitive to the way they are viewed.
* Those who are culturally different/powerless see the world from a different perspective
than the powerful and interpret information in unique ways consistent with their status.
* Those who are accustomed to a more authoritarian approach to behavior management
are particularly difficult to control in an atmosphere of permissiveness, of being given
freedom to choose prematurely and without training in this new style of behaving.
* The culturally different will often seek and share validation of their perceptions from
members of their own group, a pattern that strengthens their evaluation of the unfairness
and equity of the system.
* As with most other individuals, the culturally different judge and categorize individuals
and systems based upon their initial interactions and subsequent responses are based on
these initial impressions.
* Some can use their paranoia -or system’s – to gain the upper hand/to intimidate
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¯ IGNORING
¯ EXCUSING
¯ ENABLING
¯ PROTECTING
¯ TAMING
You don’t tame the angry lion
and leave the jungle unchanged…
We must always remember that the lion has a purpose in the jungle and, if we our focus
is on taming all of the angry ones, we can upset the balance of nature. Our role is to
identify the source of and the reasons for that anger, to try to understand the journey that
has brought those who challenge us to their present circumstances. Then, we can use that
information as a basis for determining how to develop responses that focus on the
underlying causes of the behavior rather than on the superficial manifestations of it and
its impact on us and the environments we control.

If you only have a hammer in your toolbox,
eevery situations seems like a nail.
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Goal: Promoting Self-discipline
DISCIPLINE: A SYSTEMS APPROACH
How Do You Rate???
It is the role of the team that works with challenging youth to set a tone for the
school/classroom environment that fosters a sense of comfort in the context of order,
mutual respect in an atmosphere dedicated to promoting self-discipline. Each individual
in the system must mirror those principles in the parts of the environments that they
control and ensure clarity and consistency in the implementation of rules and the
treatment of the individuals for whom they are responsible.
Some major principles to consider in achieving this lofty goal are:
* Accept that most young people crave and orderly, predictable and safe environment.
* Adopt a philosophy based on broadly accepted principles that imply some compromise
on the part of all participants.
• Identify a collective vision for the staff with benchmarks that can guide each
individual in their approach to discipline and discourage undermining the system.
* Allow for individual variation in style and in the imposition of penalties.
* Practice creative opportunities for peer reinforcement and support.
* Provide creative modeling of the principles and behaviors we expect from students.
* Analyze the overall environment and individual settings to determine targets for
intervention; tackle priority areas through a consistent and coordinated approach.
* Spend as much time as needed early on in establishing relationships, setting the
tone, and demonstrating priorities for behavior.
* Aim for consistency in each individual’s and the system’s approach to discipline;
provide explanations of differences in consequences for misbehavior where possible.
* Teach young people to identify the salient dimensions in situations, to talk through the
underlying principles as separate from the specific events.
* Work hard to distinguish between legitimate alternative behavioral styles and the quest
for power and control.

Maintain a sense of humor; it will all be over in the morning!
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LOGICAL CONSEQUENCES
GUIDELINES FOR IMPLEMENTATION
All too often, the discussion of appropriate approaches to discipline focuses on
authoritarian, authoritative, or permissive styles of behavior control. This is often
because the salient dimensions of discipline often relates to how punitive one will be
in shaping young peoples’ behavior. If instead the focus is on discipline as a
teaching/learning experience, our goal necessarily changes from one of behavior
control to providing opportunities for young people to learn the logical consequences
of the decisions they make. The natural consequences approach to behavior
management stresses the positive aspects of discipline while ensuring that “behavior
control” strategies will have more long-term effects on the youths’ behavior patterns.

Logical Consequences: Important Elements/Strategies
•

Identify consequences in advance whenever possible

•

Parallel adult, real world consequences where possible

•

Allow the student to preserve his/her identity and self-worth

•

Remove the student from the emotion state to the thinking state

•

Allow opportunities for meaningful options/choices that are equally acceptable

•

Provide opportunities for discussion of options/possible outcomes

•

Where possible, relate consequences to similar situations in their worlds

•

Ensure that the consequences fit the infraction

•

Preserve the adult/child relationship

•

Foster internal control and self-discipline

•

Provide opportunities to learn valuable life lessons from consequences imposed

•

Demonstrate trust in the student’s ability to make quality decisions with training
Involve peers in the process when appropriate as a teaching

In my school/classroom, there will
always be real or simulated respect.
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Survival Skills
Enabling Behaviors
1. Teach Them To Assess The Requirements For Success In Any New Situation

• Identify who has the power to reward and punish
• Distinguish between socially acceptable/unacceptable behaviors
• Emphasize their freedom of choice in acquiescing to demands
2. Set Personal Goals To Guide Their Behavior

• Set up a game plan for success
• Evaluate progress toward reaching goals
• Change goals when original ones are no longer appropriate
3. Teach Them Alternative Behaviors

• Value the strengths of the current behaviors or coping strategies
• Teach alternative behaviors that are situationally appropriate
• Value code-switching to preserve their dual cultures
4. Create Personal and Academic Support Systems

• Increasingly decrease dependence
• Foster the notion that anyone more knowledgeable can be of assistance
• Foster a sense of responsibility to/interdependence upon others
• Inculcate the value of group problem-solving
5. Model How To Incorporate Alternative Behaviors Into Their Repertoires

• Use interpersonal behaviors as a strategy to “ Buy time”
• Foster decreased dependence upon manipulation as the level of
competency increases
• Use strengths to improve in areas of deficiency – not mask them

Until lions have their own historians,
the hunters will always be glorified…
African Proverb
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Relating to the Reluctant Client
He drew a circle to shut me out.
‘Heretic, rebel, a thing to flout.
But love and I had the wit to win.
We drew a circle that took him in.
Edwin Markham in “Outwitted”
Jerome will work for people that he likes, even if he hates what they want him to do; he
won’t do anything for those that he doesn’t like, even if compliance is easy to
accomplish.
Adults who work with youth have long been aware of the awesome power of relationships.
This was a dominant theme of the early writings in education, counseling and youth work.
However, as professional literature became more scientifically oriented, relations were
increasingly ignored. Now there are signs of a renewal of interest in the synergistic power of
human relationships. Research shows that the quality of human relationships in schools and
youth service programs may be more influential than the specific techniques or interventions
employed. Teachers with widely divergent instructional styles can be successful if they
develop a positive classroom climate. Counselors trained in different methodologies succeed
or fail to a large extent based on the quality of rapport they build with clients. Behavior
modification systems that work well for some adults can be sabotaged by others who cannot
build a tone of positive relationships.
Most adults who work with youth have a desire to build positive relationships. They know
that if they are liked and respected by their pupils, their days will be less frenzied and more
productive. Other adults are locked in narrow professional roles that insulate them from
genuine relationships with students or clients. Some keep aloof from difficult youth in the
belief that “distance” is necessary to maintain “authority and respect.” Others write off a
certain percentage of difficult youth as destined statistical failures who will consume a
disproportionate amount of time. Still other adults may wish to help but may lack the skills
to relate to reluctant youth.”
Brendtro, Larry, Brokenleg, Martin, Van Bockern, Steve, Reclaiming Youth at Risk: Our
Hope for the Future, National Educational Service, Indianapolis, IN 1990
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Alfred Tatum, Ph.D.
Does the world care if I exist?
Or am I just America’s problem?
Don’t they know I am dying like no other?
No, they just fear me, they can’t hear me
Hell, they’ll just lock me up in juvey and throw away the key
Man, I can’t stand for that
I got to fight back
I’m dying anyway
Might as well take some with me-black, brown, white, don’t matter
I’m tired of living in poverty
I get hungry too
You expect me to just watch you eat
While you mistreat me in the schools and in the streets
Hell, you can’t even teach me how to read- Mr. and Mrs. Teacher
Then you flunk me, and blame it on me.
Some of it’s my fault
Probably some is my momma’s fault as well
But you’re at fault, too
So I’ll sling a little to get paid
Get a little respect while I’m at it, maybe get laid
Death don’t matter, the way I’m living I feel dead anyway
Tired of being on my knees begging
Trying to do the right thing and never getting ahead
My homeboy graduated from high school, now he’s dead
It’s about living a little now, the only time I know I got for sure
Man, you don’t hear me
I can beat drums at your doorstep all night
You’ll just say get away with all the Hip-Hop
It is really a cry, a scream for your attention
But my manhood won’t let me come right out and ask for help
With your track record, I don’t trust that you’ll help me anyway.
Why should I put myself out like that?
I don’t want your pity, or your crying
Teach me how to man-up, and be a man
Help me to stop dying
If you don’t, this nation will continue to spill over with the black male’s
blood
You’ll have to build more jails
There you go- I told you the deal
I spilled my guts
It is now your time to act
If you don’t act
I now believe that America does not care if I exist is a fact.
No more peace until we all get a piece (American pie)
Damn, my time expired. I’m gone.

